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Film: "Spartacus" (CU Theatre, 6:00 & 9:00 P. M] ...........October 18-19
Soccer: at Lafayette (Easton, P a .) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . October 19
Cross Country: vs. Villanova (Belmont Plateau)............................................... October 19
Club Football: vs. Providence (McCarthy Stadium, 2 P .M .) . . . . . . . . October 20
Soccer: vs. Drexel (McCarthy Stadium)................................................ . October 23
Faculty Senate (Open) Session (CU 301, 12:30 P .M .) ............................ .October 23
Lecture: Stanton Friedman on "Flying Saucers are  Real" (CU
Theatre, 12:30 P. M .) ....................... . October 23
Concert: Lyric soprano Taeko Fujii (CU Theatre, 12:30 P .M . ) . . . . . . October 25
Films: "Fahrenheit 451" and "Torn Curtain" (CU Theatre  
from 6 P .M .)............................... October 25-26
Cross Country: at Temple (Belmont Plateau).........................................October 26
Soccer: vs, PMC Colleges (Mc Carthy Stadium). . . . . . . . . . . . . . . . . . October 26
Honors Convocation (CU Theatre, 8:00 P. M .) . . . . . . . . . . . . . . . . . . . . . . October 27
Club Football: vs. St. John's (McCarthy Stadium, 2 P .M .) . . . . . . . . . October 27
Cross Country: at West C h e s t e r . . . . . . . O c t o b e r  30
Soccer: vs, St. Joseph's (Mc Carthy Stadium). . . . . . . . . . . . . . . . . . . .  October 30
Lecture: Representative Julian Bond (CU Theatre, 12:30 &
8:30 P. M .) ............ October 30
All Saints Day (Holyday & Holiday)................................ ............................ November 1
Cross Country: in Big Five meet (Belmont Plateau) November 2
Soccer: at Drew U. .......................................................................................November 2
Mid-Semester Examinations,.................................... November 4-8
Cross Country: vs. Delaware (Belmont Plateau).. . . . . . . . . . . . . . . . . . November 6
Soccer: vs. Rider (McCarthy S tad iu m ),........... ..................... ................November 6
Concert: Temple U. Orchestra (CU Theatre, 8:30 P. M .) . . . . . . . . .. .November 7
Lecture: New York Tim es' Russell Baker (CU Theatre, 12:30 P .M .). November 8 
Films: "The War Wagon" and "Deadlier Than The Male" (CU
Theatre from 7 P. M .) , . . . . . . . . . . . . . . . . . . . . November 8-9
Cross Country: at Lafayette (Easton, P a . ).November 9
Soccer: v s. Ursinus (McCarthy Stadium) ........................ November 9
Club Football: at Kings College............................................................ .... November 10
Cross Country: vs. Rider (Belmont Plateau). . . . . . . . . . . . . . . . . . . . .  .November 13
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DEAN, EVENING DIVISION
HUMANITIES CHAIRMAN APPOINTED
John J. Keenan, Associate Pro­
fessor, English, has been appoint­
ed chairman of the Evening Divi­
sion Humanities Program, it was 
announced by Brother Emery C. Mol- 
lenhauer, F.S.C., Dean of the 
Evening Division.
Mr. Keenan is a member of both 




Dr. Frank J. Schreiner attended 
the 17th Annual Conference of Dir­
ectors of University and College 
Counseling Centers hosted by the 
University of South Florida in 
Tampa, Florida on October 18-21.
Drs. Thomas N. Mc Carthy and 
John J. Rooney attended a re­
search conference on the ministry 
at Wingspread Conference Center, 
Racine, Wisconsin, October 18-20. 
The Conference was called to 
study conflicting norms for cler­
gymen.
Dr. McCarthy attended as an of­
ficial representative of the Nat­
ional Council of the Churches of 
Christ. He is an editor of "Min­
istry Studies Monographs," a re­
search journal of the National 
Council.
To Present Paper
Dr. Mc Carthy has been invited 
to present a paper at a CARA - 
Serra Conference on utilization 
of vocation research which will 
be held in Dayton, Ohio, Novem­
ber 3-5.
Approximately a dozen people en­
gaged in research on clergymen 
have been asked to address them­
selves to the crisis in vocations. 
The purpose of the conference is 
to present current information to 
the American Bishops' Committees 
which are studying this problem.
EDUCATION
EXAMINATION PROCTORS NEEDED
Proctors are needed for the Na­
tional Teacher examinations, on 
campus, Saturday morning and af - 
ternoon, Nov. 9.
Each proctor will be paid an 
honorarium of $12.00 for each 
half-day of testing. interested 
faculty members should contact 
William J. Binkowski through cam­
pus mail Box 121 or extension 332 
no later than Friday, Oct. 25.
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ENGLISH
FEATURED AT THEATRE SEMINAR
Dan Rodden, Associate Professor 
of English and Managing Director 
of La Salle Music Theatre, was 
featured lecturer at the Theatre 
Seminar, Cheltenham Township 
Adult School, October 7th.
His subject, "producing the Mus­
ical Play," embodied a producer's 
and director's approach to musi­
cal theatre. Since 1954, Rodden 
has directed thirty-seven plays, 




The first General (Open) Ses­
sion of the Faculty Senate will 
be held in College Union 301 at 
12:30 on Wednesday, October 23.
Anyone wishing to present a 
statement to the Faculty Senate, 
on any areas of concern to stu­
dents, faculty or administration, 
may submit their request to the 
Secretary, Faculty Senate, Box 
499, Campus Mail before 1:00 P.M., 
Friday, October 18.
The agenda will be published 
on the 18th, and those wishing to 
make a formal comment on any agen­
da item should so inform the Sec­
retary before 5:00 P.M. on Tues­
day, October 22.
PROCEDURE FOR SUBMITTING STATE­
MENT TO FACULTY SENATE
1) A statement to the Senate 
may be submitted at any time with 
a cover letter to Secretary, Fac­
ulty Senate, Campus Mail, box 499.
2) The Secretary will bring all 
submitted statements to the atten­
tion of the Executive Committee 
which will serve as a Steering 
Committee and assign the partic­
ular item to a Senate committee, 
to the agenda of an Executive Ses­
sion, the agenda of a General 
(Open) Session, or declare that 
the item need not be studied by 
the Senate.
PROCEDURES FOR GENERAL (OPEN) 
SESSION
1) Announcement of the meeting 
will be mailed at least two weeks 
in advance.
2) Publication of the agenda 
will be mailed at least five days 
in advance of the meeting.
3) Those who wish to comment on 
an agenda item in a formal manner 
(that is, by delivering a pre­
pared statement) must inform the 
Secretary at least two days in 
advance of the session.
4) The procedure at the meeting 
will be as follows:
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a) Statement will be read by the 
individual submitting it.
b) Senate members will question 
the individual and comment on the 
statement.
c) The floor will be opened to 
the faculty, the administration, 
and official representatives of 
the student body for comment. 
(Any student may attend the meet­
ing, but the floor will be open 


















The room will be changed if the 
issue warrants its.
To Address Delaware Teachers
Brother David Kelly, Associate 
Professor, Classics and Linguis­
tics, will address the Delaware 
Federation of Teachers on October 
24 on the subject of Negro Dial­
ects in Northern Urban Centers.
* * * 
Transportation Needed
Mrs. Rita Mall, Assistant pro­
fessor, French, living at 2991 
Schoolhouse Lane (The Blythewood) 
is interested in finding a ride 
to La Salle Monday, Wednesday, 
and Friday mornings by 8:30 and/ 
or a ride home from the school 
one or two days a week at 12:30 
P.M. Expenses would be shared. 




Lectures Slated at Immaculata
Dr. Leo Rudnytzky, Assistant pro­
fessor, German and Dr. Bernhardt 
Blumenthal, Associate Professor, 
German, will present talks and 
lead discussion groups in the Con­
tinuing Education Program at Im­
maculata College this semester. 
Dr. Rudnytzky's topic September 
26 and October 3 is Dostoevsky 
and Tolstoy. Dr. Blumenthal's 
topic November 7 and 14 is Brecht.
Article To Be Published
Dr. Blumenthal's article en­
titled "Gertrud Kolmar: Love's 
Service of the Earth" has been 
accepted for publication by The 
German Quarterly. It will ap - 
pear in the September 1969 issue.
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HISTORY
SPEAKS IN ATLANTIC CITY
Joseph P. O'Grady, Associate 
Professor, History, lectured on 
"The Negro In American Life, 1968: 
the Evaluation of a problem," in 
Atlantic City, Sept. 27, as part- 
of a series of lectures for in-ser­
vice training for teachers of rel­
igion, sponsored by the Office of 
Education of the Camden Diocese.
During the summer, Professor O' 
Grady was invited to attend the 
Oral History Conference, sponsored 
by the American Jewish Committee 
and the National Consultation on 
"Ethenic"American, held at Fordham 
University.
* * * 
ARTICLES TO BE PUBLISHED
Professor O'Grady's article, "An­
thony M. Keeley (1832-1905): A
Catholic Politician in Virginia," 
will appear in the January, 1969, 
issue of the Catholic Historical 
Review.
Another O'Grady article, "The Ro­
man Question in American politics," 
will appear in the autumn, 1968, 
issue of the Journal of Church and 
State, published by Baylor Univer­
sity Press. This issue will be 




Brother John C. O'Neill, Assis­
tant professor, Mathematics, par­
ticipated in the Summer Faculty 
Research Program sponsored by the 
Atomic Energy Commission at Iowa 
State University (Ames). He 
worked on Operational Methods for 
Solving partial Differential Equa­
tions and on Time Series Analysis.
Richard E. Mitchell ('69) par­
ticipated in the Summer Undergrad­
uate Research Program sponsored 
by the National Science Founda­
tion at Stevens Institute of Tech­
nology. He worked on Representa­
tion Theory of the Rotation and 
Lorentz Groups.
Brother Hugh N. Albright, Assoc­
iate Professor, Mathematics, work­
ed on Graded Differential Lie Al­
gebras Associated with Different­
iable Manifolds at El Centro de 
Investigacion del I.P.N. in Mex­
ico City. He gave a lecture on 
the subject at Oaxtepec, Mexico.
* * * 
LECTURES IN VIRGINIA
Brother Albright also gave a 
talk to the high school mathemat­
ics teachers of the Richmond Dio­
cese at Richmond, Va., on October 
1 0.
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NEWS BUREAU
NOVEMBER FACULTY BULLETIN
The next edition of the Faculty 
Bulletin will be published Thurs­
day, Nov. 14. Deadline for this 
issue will be Friday, Nov. 8. It 
would be appreciated if all mat­
erial submitted for publication 
be typewritten or printed.
PLACEMENT
COMPLETES FOUR DAY STUDY
L. Thomas Reifsteck, Director 
of Career Planning and Placement, 
recently completed a four day 
study as a member of a College 
Placement Services visitation 
team to Elizabeth City State Col­
lege, Elizabeth City, North Car­
olina. The team studied the car­
eer counseling and placement pro­
gram at that college.
College Placement Services is an 
educational, advisory and service 
organization offering its assis - 
tance at no costs to predominant­
ly Negro and underprivileged col­
leges and universities. It is op­
erating with funds from a three 




All Departments are requested 
to comb their 1968-69 files for 
appropriate materials to be sent 
to the Archives of the college, 
in care of Brother James Conag- 




LTC Robert T. Fallon, Associate 
Professor of Military Science, 
presented the Bronze Star Medal 
to Sergeant First Class Robert E. 
Kucinski for meritorious service 
in the Republic of Vietnam, on 
Oct. 10. The presentation cere­
mony was conducted by the ROTC 
Cadet Brigade of La Salle College.
SFC Kucinski, of West Seneca, ny 
returned from Vietnam in May 
1968. There he served with the 
4th Battalion, 42d Artillery (DS) 
as the Fire Support Coordinator 
for the 2d Brigade, 4th infantry 
Division.
FACULTY BULLETIN CONT'D PAGE SEVEN
SOCIOLOGY
PAPERS PRESENTED
Dr. Ronald H. Bohr, Evening Div­
ision Sociology Dept., will pre­
sent a paper, "Methods of Obser­
vations Implications for Research 
and Training," at the Pennsylvan­
ia Sociological Society, Oct. 19, 
at Villanova University. The pa­
per is co-authored by Dr. Arnold 
R. Goldman, Philadelphia State 
Hospital.
At the same convention, Dr. John 
F. Connors, Associate professor, 
Sociology, will present a paper, 
"Freedom and Restraint: The Sex­
ual Standard of Unmarried Men and 
Women."
Dr. Bohr will also present a pa­
per, "Social Power: A Missing Di­
mension in the Scientific Study 
of Religion," at the annual con­
vention of the Society for the 
Scientific Study of Religion, at 
Montreal, Oct. 24-26.
Also at this convention, Dr. 
Connors and Dr. Richard C. Leon­
ard, Associate professor, Sociol­
ogy, along with Dr. Kenneth E. 
Burnham, of Temple University, 
will present a joint paper, "Rel­
igious Affiliation, Church Atten­
dance, Religious Education and 
Student Attitudes Toward Race."
SUMMER SESSIONS
SUMMER TEACHING POSITIONS
Faculty interested in teaching 
in the 1969 Summer Day Sessions 
may secure application forms 
through their department chairmen. 
Please fill out applications and 
return them to the Summer Sessions 




Two La Salle College professors 
will be honored for fifty years 
of teaching service this Saturday 
(Oct. 10) at a Solemn Mass, a re­
ception and dinner at 4 P.M. on 
the campus.
Brother Mark Guttman, F.S.C., 
Ph.D., associate professor of phy­
sics, and Brother Walter Paulits, 
F.S.C., Ph.D., each will mark 25 
years as members of the Brothers 
of the Christian Schools.
Several hundred relatives, 
friends and faculty colleagues 
are expected to attend the event. 
Brother Daniel Bernian, F.S.C., 
Ph.D., La Salle president, will 
present a special papal Blessing 
to each jubilarian, among other 
gifts they will receive.
S
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Brother Mark joined the La Salle 
staff in 1954 and was chairman of 
the physics department from 1962 
until last year. He holds bach­
elor's and master's degrees from 
the Catholic University and the 
Ph.D., from the University of 
Notre Dame. He is the son of Mr. 
and Mrs. Frank Guttman, 2549 Li­
Berty Parkway, Dundalk, Md.
Brother Walter, son of Mr. and 
Mrs. Martin Paulits of 2164 E. 
York st., Philadelphia, has been 
a member of the faculty since 
1956. He earned a bachelor's de­
gree in English from the Catholic 
University and master's and doc­




Two nationally prominent econo­
mists will be honored at
La Salle's annual fall honors con­
vocation next Sunday (Oct. 27) at 
8 P.M. in the College Union The­
atre.
Dr. Robert L. Heilbroner, pro­
fessor of economics at the New 
School for Social Research in New 
York, and Dr. Fritz Machlup, Wal­
ker Professor of Economics and 
International Finance at Prince­
ton University, will receive hon­
orary Doctor of Laws degrees at 
the convocation, which is the tra­
ditional occasion for the present­
ation of honors students for rec­
ognition.
Both Heilbroner and Machlup 
will address the convocation at 
which Brother Daniel Bernian, 
F.S.C., Ph.D., La Salle president, 
will preside and confer the hon­
orary degree.
Dr. Joseph F. Flubacher, chair­
man of the economics department, 
will sponsor Heilbroner for the 
honorary degree, and Dr. Casimir 
Ciesla, professor of economics, 
will sponsor Machlup.
Honors students will be present­
ed by their respective deans —  
arts and science, business and 
evening division for recognition 
of their outstanding academic 
achievements. A brief reception 
for the students, their parents, 
the faculty and honored guests 
after the convocation will be 
held in the College Union lounge.
* * *
FELLOWSHIP COMMISSION CONFERENCE
Dr. Jerome F.X. Carroll, Assis­
tant Professor, Psychology, and 
John F. McNelis, Director of the 
Urban Studies Center, represented 
the college at a conference spon­
sored by the Fellowship Commiss­
ion, Sept. 26-29.
The purpose of the conference 
was to examine existing teacher­
training procedures and their con­
sequences with the goal of improv­
ing the preparation of teacher- 
trainees to function in a multi­
racial, urban-oriented society.
FACULTY BULLETIN CONT'D PAGE NINE
Special emphasis was given to 
providing teacher-trainees with 
experiences in the urban commun­
ity, itself. Also stressed was 
the need to assist such trainees 
in understanding the Black move­
ment and the changing power rela­
tionships in society. Dr. 
Carroll and Mr. McNelis reported 
the recommendations of the con­
ference to Brother Daniel Bernian, 
F.S.C., Ph.D., president of 
La Salle.
* * * 
FACULTY GOLF OUTING
A faculty golf outing will be 
held at Valley Forge CC, Friday, 
Nov. 1, beginning at 9:30 A.M. 
prizes will be awarded.
* * *
RESEARCH LEAVES AND GRANTS
The Committee on Research Leaves 
announces the following dates for 
the College's grant program:
For Research Leaves
and Degree Completion Programs:
Deadline for Applications— Mon.,
November 11 
Announcements— Thurs, Dec. 12 
Proposals for Couse Improvement 
and for Summer Institutes.
Deadline for Applications- Mon.,
November 18
Announcements-Friday, November 20
Attention is again called to the 
new and distinct categories in 
which grants will be considered. 
In particular, it should be noted 
that research grants may be re­
quested for a summer or for all 
or part of an academic year or 
for a combination of a semester 
and summer.
FACULTY JOGGING SOCIETY
Mr. Joseph W. Simmons, Physics 
Dept., and Dr. Charles B. Wurtz, 
Biology Dept., have formed an Ad 
Hoc Committee for a faculty jog­
ging society. The first meeting 
of the Ad Hoc Committee will take 
place in the future.
If you are interested in par­
ticipating in this activity you 
are asked to send one dollar 
along with your name and depart­
ment address to either of the 
co-chairmen. The funds so col­
lected will be used to defray the 
cost of the initial meeting of 
the Ad Hoc Committee.
* * * 
CALENDAR CORRECTIONS
Although an earlier edition of 
the academic calendar may have 
different dates listed, the Christ­
mas recess for the day school be­
gins at 4:30 P.M., Dec. 18, and 
the Faculty-Staff Christmas party 
is scheduled for Dec. 22.
The Research Reporter
The  C e n te r  fo r  R e se a rc h  and  
D e v e lo p m e n t In H ig h e r  E d u ca tio n
U N I V E R S I T Y  O F  C A L I F O R N I A , B E R K E L E Y
Volume II, Number 3, 1967
INCLUSIVE INNOVATION
In this issue of the R eporter, we offer a change of pace from the 
data-based features which have occupied this space in past issues. 
There are many pathways to the improvement of higher education, 
and Dr. Martin's philosophical discussion of the process of innova­
tion is also representative of the Center s broad concern with 
higher education. This paper was presented as the keynote address 
for the conference on Climates of Learning and the Innovative 
Process recently sponsored by the Center and the Union for Re­
search and Experimentation in Higher Education.
he most significant development in higher education 
within the last 20 years is not the introduction of computer- 
assisted instruction, nor the expansion of federal funding and 
federal influence, nor the rise of institutional consortia, nor 
growth in numbers, facilities, and other things of this sort. 
The development of greatest consequence, I believe, has been 
in the realm of the mind and the spirit and has to do with 
ideas and personalities—it is the essentialist-existentialist con­
frontation. What we decide about this matter, which involves 
our basic assumptions and purposes, will determine what we 
do with all other developments.
Because this essentialist-existentialist confrontation in edu­
cation is being duplicated in many realms of contemporary 
life, a field of endeavor reaching from academe to industry 
will be used to illustrate the issue that we face. The building 
housing Yale’s School of Art and Architecture is the work of 
Paul Rudolph, an architect who has of late been challenging 
the status quo in his field. Opponents say that this example 
of environmental architecture doesn’t work—rooms are too 
large or too small, not functional, and have an excess of 
gadgets, crannies, levels, and other eccentric surprises. Ad­
hering to the values of an industrial age, they judge the build­
ing in terms of efficiency— “rentable footage per dollar in­
vested” is the commercial expression of the point.
Advocates of Rudolph’s work say that straight-arrow 
functionalism ignores the fact that art should stimulate the 
emotions as well as the mind. What a building does to a 
personality is more important than the way the building 
implements a person’s work. Thus, “. . . Rudolph’s involve­
ment with technological function is always a secondary mat­
ter. His intuitive approach is based on ability to stir senses 
with his now-infinite and now-confining spaces (Jacobs, D.,
1967).” Unpredictability, angularity, an emphasis on texture, 
color, and drama, even playfulness, these are the character­
istics of a style which this architect has termed “the new 
freedom (Jacobs, D., 1967).”
The formal versus the vital—that is the issue at the heart 
of the essentialist-existentialist confrontation, whether the 
field of encounter be architecture or education. And this is 
the issue that we must understand.
Essentialists in education are formalists who reach back 
over time to the ancient Greeks—from Wittgenstein and 
Russell, Dewey and James, Hegel and Kant, Mill and 
Bentham, back through Locke, Descartes, Calvin, Aquinas, 
Augustine, to Aristotle and Plato— and behind them to “time­
less” essences. Whether idealists, emphasizing ideas and 
forces that transcend the particulars of human existence, or 
realists, concentrating on men and affairs in and of this world, 
essentialists are concerned for that which goes beyond time 
and place— for that which is permanent, uniform, rational, 
sure. For some, the standard by which all else is judged is 
God, for others, nature or humanity, but never is it that 
solitary being—man.
The existentialists, on the other hand, center their atten­
tion on man as man. Buber, Heidegger, Sartre, and Camus 
all see philosophy and education as efforts to give rational 
form to a vision that must be, finally, intensely personal. 
Only so can it be vital. And behind them are Kierkegaard. 
Pascal, Rousseau, Montaigne, Augustine (it is possible to 
have a foot in each camp), Tertullian, Socrates, and Job.
When Socrates acted as an intellectual gadfly to his fellow 
Athenians, asking questions that challenged assumptions, 
bidding citizens to determine individually what they believed, 
emphasizing the process of investigation more than the acqui­
sition of knowledge, he was a forerunner of existentialism.
When Augustine spoke through the City of God, he showed 
himself to be a Neoplatonist bent on reconciling the world of 
men with that of God. But, when he revealed himself in the 
Confessions, personally, spirtually, he was then a man con­
fronted by God, a human being who could tremble as well as 
testify.
Pascal looked at man during the ascendency of seventeenth 
century rationalism, yet he saw only a confused and confusing
creature; he looked to the heavens, at a time of confidence 
in natural law, and saw contradiction and ambiguity. That 
man existed in time, space, and history was certain, but what 
sort of being man was to become could be for Pascal only a 
matter of faith.    
Kierkegaard’s themes were the irrational in man, and yet 
man’s primacy over all rational systems, and the threat of 
every system to each fumbling, erratic, imperfect man. They 
are existentialist concerns and existential problems yet. Today 
the system’s essential component & technique—defined as 
“any complex of standardized means for attaining a pre­
determined result (Merton, R. K., 1965).” Technique un­
erringly achieving programmed results means, in education, 
that it is not the individual in and for himself who is being 
educated, but a person trained in and for the system. Thus, 
means become ends, and processes become absolutized. To 
absolutize an instrumentality is indeed the end, for it compels 
one to live on an endless treadmill.
The quest for meanings is crucial for existentialists. Some 
of them say that man creates all meanings. Sartre: “Man 
invents himself.” Viktor Frankl represents another perspec­
tive in saying that existence is not invented by man, but rather 
detected (Frankl, V., 1963). Either way, the meanings make 
the message.
It did not take Marshall McLuhan to discover that media 
shape the messages they bring and, in fact, contribute thereto. 
Alfred North Whitehead and others made these points much 
earlier. McLuhan’s unique “contribution” is in assigning cer­
tain characteristics that are now evident in the young—their 
interest in participation by aural, tactile, and kinetic experi­
ences; their attraction to color, texture, and new experiential 
configurations that unite the full human sensorium—to the 
impact of the electronic media. This is the message he at­
tributes to television and other mechanisms of the new elec­
tronic age. McLuhan is right, of course, about the radical 
changes in the tastes and values of the young. He is wrong, 
however, in thinking that these changes are due to particular 
media. McLuhan has spotted the effect but missed the cause. 
The “turned on” generation has not been flipped by an electric 
switch, but by a panexistential ethos that challenges youth to 
look within themselves, to feel things deeply, and to insist on 
meanings in life that are personal and vital.
Existentialism on campus is most evident among the young, 
yet beware of identifying the sides in the present struggle on 
the basis of superficial markings. This confrontation is not 
between gray flannel suits and beards, nor between people 
this side or that side of age 30. You cannot bag people like 
groceries. 
Essentialists in education contend that there is a specific 
body of knowledge to be taught and learned, that human 
nature is the same in every epoch, that tradition, ceremony, 
history, and experience are worthy teachers. So, subject 
matter, standards, prerequisites, and sequences are essential­
ists’ concerns. They also emphasize the disciplines and protect 
the departmental style of life.
Educational change, for most essentialists, is possible so 
long as continuity is not sacrificed to immediacy, so long as 
anomalies are not used to justify anarchy. They are not per­
suaded, however, that the present clamor for change bespeaks
a bona fide crisis in education. They say with the English: 
“When it is not necessary to change, it is necessary not to 
change.”
An essentialist extreme is illustrated by the annual deluge 
of booths by academics that are, in the familiar word, “compe­
tent.” Critical reviews begin, “This is a competent book,” 
and end, “One wo nders why he took the trouble to write it.” 
Such works are faithfully accurate, well organized, in the 
proper style, and quite harmless— save for the cost to the 
writer and reader in energy, curiosity, zest, concern, and 
whatever else they brought to that literary encounter and lost 
there.
Essentialists are also likely to be conspicuous in making 
academic freedom a matter of conceptual entities— definitions, 
mechanisms for implementation, and penalties for violations. 
Existentialists, on the other hand, are more likely to see 
academic freedom as a relational condition obtaining among 
persons. But their lack of emphasis on form, in this connection 
or others, doesn’t mean that freedom is any less important to 
them. Indeed, the existentialists’ rallying cry is the “new 
freedom.”
From the time of the sixteenth century, as William Barrett, 
Ernest Becker, and other writers are emphasizing, Western 
man has been moving out of the medieval matrix—that com­
plex of church-state arrangements by which all of man’s life 
was dignified and controlled—into a position of increasing 
autonomy. Now, stripped of his traditional consolations, man 
stands naked and alone, thrilled by his freedom but terrified, 
too. Absolute certainties are gone; only provisional certitudes 
remain. But these are enough, existentialists argue, if man 
can develop a tolerance for ambiguity. Indeed, it may be in 
this area that his strengths should be developed. The only 
advantage the human mind has over the computer is its 
ability to work with vague, ambiguous, even contradictory 
problems. In past centuries, to maintain human supremacy 
over the environment, man utilized his brains to unscramble 
complex issues. In the future, supremacy may depend on his 
ability to scramble things up again— making work for man 
that the computers cannot handle.
More seriously, existentialists are less concerned about 
continuity with the past than with present and personal rele­
vance. For them, there is only a present of things past, a 
present of things present, and a present of things to come. 
And this continuum is judged by the free man of flesh and 
blood, creature of mind and spirit, the one with a unique 
capacity for self-awareness and sensitivity.
Andre Gide has claimed that the chief attraction of 
Montaigne is his willingness to examine himself and reveal 
himself openly. “In every historical period,” Gide wrote,
an attempt is made to cover over this real self with a con­
ventional figure of humanity. Montaigne pushes aside this 
mask in order to get at what is essential; if he succeeds it is 
thanks to assiduous effort and singular perspicacity; it is by 
opposing convention, established beliefs, conformism, with a 
spirit of criticism that is constantly on the alert, easy and at 
the same time tense, playful, amused at everything, smiling, 
indulgent yet uncompromising, for its object is to know and 
not to moralize (Gide, A., 1964).
The new existentialism, panexistentialism, breaks with the 
dark mood of Kierkegaard, Heidegger, and other somber
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representatives of the philosophy. The emphasis now is on 
the Montaigne manner and on the full range of human experi­
ences from which meanings are derived— disorder and order, 
mystery and certitudes, frailty and aspiration, grief and joy. 
There is an interest, for example, in historical perspective 
but not in historicism. Existentialists agree with Gibbon that 
the study of the classics may have retarded rather than 
hastened the intellectual development of the West. Men used 
the past as a fixed model rather than a stimulus to model 
building. “The authority of the ancients, and of Aristotle in 
particular, drove culture into a rut and during the sixteenth 
century the University of Paris turned out almost nothing 
but bookworms and pedants (Gide, A., 1964).”
It is to avoid such a fate, without ignoring history, that 
existentialists emphasize that knowing and valuing are both 
facets of the learning process. Essentialist pedagogy has 
stressed the accumulative side, now existentialists stress the 
affective. It is a matter of offering, on the one hand, something 
to be learned, while on the other, it is an interest in how the 
learner takes the learning. So to existentialists, what is said 
in class by the professor becomes less important than what 
is heard by the student. The number of lectures given, the 
amount of material covered, and the procedures and arrange­
ments employed are significant only to the extent that they 
help students find self-identity and develop a capacity for 
good judgment. This is the end to which knowledge is the 
means. The methodology of existentialists is provisional, but 
operational. Their style is often improvisational. But what 
they lose in efficiency, they hope to make up in vitaliy.
Because the essentialist-existentialist confrontation is the 
dominant feature in the present climate of learnig, its cer- 
tain that innovations and the  innovative proces are being 
affected by it.  An undeniable fact is that is that innovations are almost 
never decided on their merits (Miles, M., 1964).  They are  
initiated, sustained, and finally terminated by considerations 
external to the proposal itself. This is why it is so important 
to view the process of innovation in the context of the pre­
vailing situation. Only so can we determine what is possible 
and what is needed.
The climate of learning in the House of Intellect today is 
influenced mainly by the essentialists. They set the thermostat, 
but their efforts at climate control are being increasingly dis­
rupted by existentialists who keep opening windows to let in 
fresh air. Teaching assistants and some assistant professors 
with vivid memories of stifling classrooms are especially active 
among these fresh air fiends. So are people in some areas of 
the humanities. Yet even there, and certainly in the other 
divisions of learning, the essentialists, although harassed, are 
still the masters of the house— albeit increasingly grumpy 
hosts.
Now, in these times of disquietude and testing, brought 
about largely by radical changes external to education—par­
ticularly the shift into a postindustrial, nuclear-electronic 
epoch—it is not surprising that there is a broad-based interest 
in innovation. With the essentialists, it is largely directed 
toward new means to traditional ends, while existentialists 
are more likely to be interested in new means to new ends. 
But with both there is curiosity about innovations.
However, since the essentialists are in control, we may pre­
dict that the following types of change have the best prospect 
for success: First, those changes that show good innovation-
system congruence— defined as how well the innovation fits 
in with existing institutional practices. Complementarity, not 
confrontation, is the rule. To be different without being special 
is the goal. This is the kind of change essentialists can support.
A second thing that may be said about the changes most 
likely to succeed, given the control of essentialists, is that 
they will be soft-shoe innovations. Not all of the essentials 
for essentialists have to do with underlying values or organ­
izational overlay. An innovator may succeed as much by good 
manners as by brilliant ideas— if he is a “good fellow,” with 
a courteous, patient, generous, predictable personality or has 
“good credentials,” a Ph.D. bestowed by one in a coterie of 
elect schools and not only publications, nor even professional 
writings, but research publications featuring “hard” data. 
Moreover, if we have assurance that “he has an appreciation 
for the realities,” that is, a tolerance for the static; and agrees 
to “live within prescribed means”— abide by the pinched 
vision of an atrophied brain-trust—even though, as McGeorge 
Bundy recently said, excessive caution may be bad manage­
ment; and if, in sum, our innovator is a “team man,” a com­
mittee type who blends into the woodwork or wallpaper— 
either straight grain or flower pattern, depending on the 
setting—then we may free him to experiment. And we need 
not fear the results.
Structural congruence in innovations and personal com- 
patability for innovators are requirements essentialists impose 
on change to assure that tradition will control experimenta­
tion. And they want this not because they are weak or habit- 
bound but because their values dictate such control. Values 
determine standards, and by such standards all changes are
ized by changes within systems rather than of systems, changes 
reached by consensus and implemented with a minimum of 
tension and risk, changes that sustain the status quo by con­
forming to prevailing values.
Where will the members of the “loyal opposition,” the 
existentialists, apply their power? What sort of innovations 
will they support? Existentialists, given their values, may be 
expected to favor curriculum variations that show promise 
of freeing the individual from the dominance of the institu­
tion—independent study, the use of nonintellective variables 
in the selection of students and the evaluation of their work, 
and the community concept of academic governance. They 
are likely to favor proposals that break open the conventional 
packaging of knowledge. The times, they think, call for new 
learning configurations. The students stand to benefit by an 
alternate problem-theme approach, and the faculties need the 
stimuli of new assignments.
Professors in increasing numbers are bored. They teach 
in a perfunctory fashion, not because they don’t know any 
better but because they aren’t motivated enough to do better. 
Their boredom is the expression of the human psyche’s 
compensation for the fatigue that comes to those who are 
caught between competing loyalties. Faculty commissioned 
to teach also have been conditioned to seek satisfaction 
through tighter and tighter specialization. Such specialized 
subject matter can be taught to an undergraduate but at the 
sacrifice of comprehension by the student, if the job is done
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at a level of sophistication sufficient to sustain the professor’s 
interest. The options for faculty are, too often, exclusive 
association with like-minded specialists or boredom with the 
unmindful students. Existentialists press for problem-theme, 
transdisciplinary courses or, at least, for crossdisciplinary 
courses. Such programs are seen as more flexible for students 
and as valuable in bringing faculty out to the borders of their 
disciplines where boredom gives way before the challenges of 
a new relationship. Existentialists are, in addition, responsive 
to those ideas that propel the free individual into social and 
political situations where man is pitted against the machine 
or the Establishment.
Proposals from existentialists are likely to be more radical 
in content and less predictable in style than those of the 
essentialists. Not only is their vitality hard to encapsulate, 
even as individuality is difficult to routinize, but existentialists 
often allow their antipathy toward organizations to encourage 
ignorance thereof. They may not know enough about insti­
tutional grids to realize how change might properly be 
effected. And to their ignorance they couple impatience— a 
most dangerous union, one likely to produce a bastard who 
becomes hysterical because he thinks that he has no legitimate 
connection with the past, or a messianic, who thinks that the 
salvation of the world rests with him alone.
What we need in American higher education now, given 
this situation, are innovators who think inclusively about the 
prospects for inclusive innovations. Thinking inclusively re­
quires sufficient philosophical scope to see that the present 
climate of learning is influenced by the essentialist-existential- 
ist confrontation, to appraise the strengths and weaknesses of 
both sides, and to enlist the skills of both to attain desired 
goals.
Secondly, to think inclusively is to see things from the other 
person’s side without forgetting one’s own perspective. To 
those who say that there is no reason to change, that there 
is nothing new under the sun, that human nature is the same 
forever, and that the old ways are the best ways, the inclusive 
innovator points out the need for other models by emphasizing 
the radical nature of the world into which we are moving. 
It is a world antithetical to the atomization the old technology 
produced, in which education was patterned after the in­
dustrial production line: a school was a “plant,” students, 
“products,” and learning, “training.” The youth in this chang­
ing society are a new breed of cat, in a different jungle, and 
there is some trailblazing to be done.
Then there are people who claim that change is impossible. 
Many in the radical left feel a sense of futility now. The 
Establishment is, they say, corrupt but resilient; it has devised 
ways to envelope criticism, absorb its impact without being 
affected, and go on as before.
Many educators share this pessimism toward the prospects 
for change, especially for educational institutions. The in­
clusive innovator, however, while aware of the problems, is 
not willing to concede that bureaucratic systems always block 
innovation or that hoary tradition frustrates all change. 
Changes do occur. In 1215 A.D., the Papal legate in Paris 
forbade teachers to lecture on Aristotle’s works; in 1231, Pope 
Gregory IX appointed a commission to expurgate him; by 
1260, Aristotle had become de rigueur in every European 
university, and ecclesiastical councils penalized deviations 
from his views. This about-face for the church, that most 
conservative institution, occurred in just 50 years. Speaking 
of that length of time, the domination of graduate programs 
and subject matter specializations in our colleges and uni­
versities, perhaps the only institutions whose conservatism 
rivals that of the church, dates back only to 1876 and the 
founding of Johns Hopkins. From that beginning, followed 
profound changes for all of education. But it doesn’t always 
take 50 years. The nation’s spasm over Sputnik in 1957 pro­
duced innovations in math, science, and language instruction. 
The multiversities have come into prominence within the last 
decade, as have faculties. They enjoy salaries and benefits 
that put them among the social elite, while residual power in 
the nation-state shifts over to them as they become state’s 
men. Or, if education is impervious to change, what about 
the convulsion that Berkeley has undergone since 1964? In 
three years, the students there have achieved changes, as, in 
a few months, has a new governor. Contrary to the popular 
notion, colleges and universities, like other institutions, are 
vulnerable to pressure, responsive to leadership, and in the 
process of important changes.
The third component of inclusive thinking is an apprecia­
tion for the dynamics of change in complex organizations. 
As theorists on social change have shown, successful innova­
tions usually depend on the following factors: an ideology 
that motivates and unifies; a viable social matrix showing 
certain features complementary with the innovation and others 
that challenge through contrast; strong leadership, called in 
the jargon, the change agent; also, effective carrying mechan­
isms by which the proposed change is advanced; and, finally, 
a provision for self-renewal and critical analysis because all 
efforts at change are subject to attrition or compromise over 
time and, therefore, must be constantly reaffirmed or updated.
While philosophical scope, perspective on options, and an 
appreciation for the way change can be structured in complex 
organizations are all necessary parts of thinking inclusively, 
the innovator we need today also must generate inclusive 
innovations.
If one axiom on innovations is that they are initiated from 
the outside, a second is that they are most often too little and 
too late. The usual procedure is to make a gesture and a bow 
suffice for a movement toward reform. We profess to be 
attracted to independent study, and so we arrange for perhaps 
one-fourth of the student’s schedule to be set up accordingly. 
Yet we keep up the regular schedule and its pressure in the 
rest of the student’s program— and then regret that he doesn’t 
do better with independent study. How many faculty members 
with one-fourth of their term workload free for research, and 
three-fourths tightly scheduled, get much writing done?
So much of our innovative effort is just patching and 
pasting. Or, it is of limited vision and does not foresee the 
consequences. Partial, piece-meal innovation is, I suppose, 
better than none. It may open up a vision of possibilities. 
But it is quite evident that there is a paucity of radical change 
in higher education, at a time when the conviction grows 
that radical change is needed. That is why inclusive innovation 
is the kind that really matters now, and why we must find 
innovators with the courage and audacity to try it.
— W a r r e n  B r y a n  M a r t in
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